DQCUMENT RESUME i .

ED 214 141 . _ : - . CS 006 562
AUTHOR ; Mountain, Lee ] ’
TITLE Releasing the Remedial Reader's Creative Power.
.PUB DATE © 81

NOTE 12p.; Paper presented at the Annual Meeting of the

International Reading. Association (26th, New Orleans,
. LA, April 27-May 1, 1981). °

EDRS PRICE MF01/PC01 Plus Postage.
DESCRIPTORS Ballads; *Creative Dramatics; *Creatxve Thinking;
T Creative Writing; Creativity; Elementary Secondary
Education; Fiction; *Pantomime; Reading Games;
*Reading Instruction; *Remedxal Reading; *Student
. Motivation; Teaching Methods
IDENTIFIERS *Branched Fiction

ABSTRACT- . -/

Remedial readers may be ngen opportunities to be
creative through three approaches~ inventiveness games, branched
fiction, and pantomxme and creative dramatics. Inventiveness -games: .
can stimuldte creative thxnkxﬂb and serve as a launching pad for
creative writing activities. In branched fiction, the story works up
‘to a-cliffhanger situation and then offers the remedial reader
choices about how the story will continue. The reader .controls the
plot and creates the sStory by the choices available. Branched stories
also have a positive effect on the attentipon, interest, and
comprehension of remedial readers. Their format promote's creative
readlng. Pantomime practice enables the readers to develop their
povwers of creatxvxty, to use body Engiish for vrojecting certain
xdeas, to gain confidence about doing things in fcont of a group, and
to "act out” new words. The use of popular ballads in creative .
dramatics offers remedial readers an opportu .y to listen to the
words, read along, and act out the story. They are then ready to
write their dramas based on the ballad and, in accordance with the
language expar»ence approach, they can read what they have written.
(various activities are presented under each of the approaches
dxscussed ) (HOD)
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. 'RELEASING THE REMEDIAt READER'S CREATIVE PbWER
Eureka must have been Thoinas Edjégn's favorite word. He had tremendous
"'creatjvé powers. He was always inventing things. But on the bas#s of his ,\»
’ perforoance in school, he c¢ould easily have landed in a renedia] class.
You may not have a potent1a1 Edison among your remed1a1 readers 'but you

probably do have some students whose creat1ye powers have not'not been tapped

‘These students may be eapable of inventive th1nk1ng, given' the right

stimulation. Remedial readers, however, are‘seldom stimulated in the d%rection '
" of creativity. More often they are drowned in drillwork. ' ' \
To give your remedial readers opportun1t1es to be creat1ve you-m1ght

LW
try these three approaches: ! ) v

>

+ inventiveness games
branched fiction * . Lo
pantom1me and creative dramat1cs /

" Inventiveness gares can stimulate creat1ve thidﬁing. Branched fiction can

promote creative read1ng through such ser1es as the Attention $pan Books

and the Choose Your Qwn Adventure Books. - Pantomime and creative dramatics can -

release creative powers and imbrove self-inage. 0ften,the language. experience

strategies to the reading and 1anguage .

approacn can be-used to tie tne other.d

-~

arts curriculum,
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Inventiveness Games

"’/; Inven’iveness games_provide experiences that demand creative thinking
Ta‘introduce your remedia] readers to the simuiation game of "new Use"
inventiveneSS, you should nave eath of. them niate an object on a table in the
center of the room. . Any obJects the students: offer Wi11 do--sc1s ors, a
mirrors a book, gloves, a pen, a pill box, anything. Then have the students
stand in a large circle around the 'table.

Say, ﬁénp;ose vou were. shipwrecked and washed up on a desert island, 1ike
;Robinson Crusoe. And suppose these objects on the table were the onI;}things"
washed.up with you. Try to think of a new use for one of the ebjects, 2 Use
that would help you survive or get rescued. When you succeed in thinking of
a new use, nalk to the table and pick up theiobjeét.' Then, one at a time,_
you can show or explain the new use. .

° You might then demonstrate by walking to the table, picking up the mirror,
and saying, ”This mirror is usually used for lookipg at yourself. But on my
desert island'I'd use it to catch the sun's rays and signal for heip or start
a fire." hE . -

Perhaps only a few of your students will participate in the first rgdnd
of this activity. The majority may need time to get the wheels oi
inventiveness moving in their minds. Within a few rounds, however, your
students will probably invent qu1te a few new uses. (Mountain, 1974).

' For an athletic variation on the 1nvent1veness theme, you might have your
stﬁdents demongtrate as many ways as possible of crossing the rvom (or the
gym or the playground) without waiking.

Have them stand in a large circle. Say, "Each one of you in turn has to

think of a new way to get across this circle without walking. Noong can copy

what a preceding student has done."
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Imitifly, ypu‘wi1l #inc students r&nning; hdpping, skipping, jumping,
trampiné, strutting, crawling, tiptoeing and march%ng. But once these
possibilities have been exhausted, more creative manauvers will be attempted:'
dancing, wa]k}ng-forward on all fours, walking backward on all fours, sliding,
roliing, wa]k%ng on one's hanés, or somersqu]ting. ’ ) -

. Today ipventiveness is needeh to cope with ;%oftéges? Your ;fudents
probably kﬁqw that we may face a shortage- of the raw:materials that gd into
’%ticgy adhesiveg. So they'1l fael that you are réal]y preparing them for the
futgre when you Tead them -through thi§ "Stick-Em" #nventiveress game. ’

Tell your stdhenté,‘"Yout~task is tb joM:'two things.so that they say -
together. Your difficulty is that yoh have nothing sticky with wh%ch to do
the job--no g]ug, no paste, no scotéh tagg, no adhesive tapg, no putty, ro
gum. Look around the room to find two things you want.to join. As sooh as
you think -6f a way to m;ke t;em stay together, get ‘the t@o objects. Bring s
them to the front desk, and demonstrate how you can make them stay together."

.Depgndjna on the,resqyrces in the room, you may sée demonstrations of :
clipping, tieing, pinning, ndi]ih@; stitching, 1qcing; braiding, stapling,

P
pinning, bagging, wedging, packing, folding, mixing, stirring, and dissolving

(Crawley and Mountain, 1986)."
kou might present the next inventiveness game by saying, "Suppose yoh‘

have to leave an important message for someone, but you have'no‘penci1,

Crayon or pen for writing. How can you leave the message?" -,

. Yourstudents may surprise you with- the number of solutions tﬁey c;eate.,»
Writin;‘the message with stones, beads, glue, paper letters or string are only
a few possible solutions. Some stidents may dip a stick qr a;féather into.ink,
dirty water, mud, or ashes to write the message. Other possibilities. are .
carving lecters into wood, scrafching out the message with a rock oﬁ pavement,

chafrﬁng a stick for a writing instrument, or burning the message. onto leather

o; cloth. S,
S

?




’ k - To create another <jtuation that calls for inventiveness, drop :hand~
ful of beans on the floor. Tell your students, "You do not have any d;shes,

) cups, bowls, pans, }asses, cans, bottles, or boxes in which td carry these
beans. Your task is to move the beans to the ta/}e w1thour using+any of
the preV1ous1y ment1oned containers.and withour scoop1nQ them up in your
hands." ° ' . : . n . _ .

> - -

Your students' toes and teeth may be put into operation early in this '
ende;uor. Or they may push the-heans onto a cardhoard to 1ift them from the
f]oor'td the table. Sdme student might put glue on one side of the paper, .

"turn’ the glue side-of the paper to'the beans, and get the beans to stick to
the'paper. Another student might plug up the hole in the bottom of a funnel,
‘and fiIi it w{th heans., Whatever 1nvent1ve approaches your students decide
on, chances are the beans witl all end up on the table.

» o Invent1veness games <tart as,oral apd/or kinesthetic experiences,-but

" they can easily be used to mdtivate creative writing. After the Rob’nson

. Crusoe simulation, for éxamp]e, you‘and your students cou1d come up with.a

new set of items.that were washed up on shdra after the sh1pwreck Your

students cou]d then write adventure stories cf how they survived.with the

help of these items.’ :

.Almost any inventiveness»game can,selve as a 1auchjng-pad for a '" )
ereative erting activity. And, as we.know from the langauge experience ‘
approaeh; what a student can say and wrhte,.he can also read. So inventiveness

- games can he1p remedial readers discover *heir. creative powers and extend

their creativity into writing ind reading situations.

4 * ’ . m~—
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* Branched Fiction*

Ramedial readers can find out from some recently-published series of

. (3

books that it's fun to create your own story as you read. This form of

'-creaﬁivity-is-promoted by branched fiction. In branched fiction, the-story
f o ' [ 4
works up to a c]iffhanger-situa;io? and then offers the reader choices about

how @he story will cantinue. The reader controls the plot and creates the

’

¥tory he wants by the choices he makes. e . ’

' In the adventure story Journey Under the Sea by R. A. Montgomery, for g
evamole, the reader encounters this situation on page 53. -

. But no sooner do you get out of the kelp, than you are
caught-in the vortex of a g1ant wh1r]poo]'
. L
* If you'try to swim out of the whirlpool,,
turn to page 69. . P
’ ’ If you dive into the vortex of the whirl- N
~ . pool, hoping to reach the bottom and get s .
T out, turn to page 70 ) S

In the Attent1on Span Series, by Lee Mountain, each page ends w1th a
I3
cho1ce ofkthree cliffhangers,as shown -in the excerpt be]ow from Timé Tr1p

. \ 'y .
Clouds of co1d‘gray fog rose.around Joe. For a few moments ‘ '
he felt as light as a leaf; floating through the fog. - Then |

sudden]y he knew there was something solid beneath his feet +
again. A second later everything came into focus, and he

page 9.

sawd . . . . . .
FLYING  STREAK OF ' o
LIZARD LIGHINING . . . 'PYRAMfID . -~ .
continued “continued . contd¥nued -
on page 11 on.page 13 on page 15 _
’ P 4 ”J ¢
Q TAKE "YOUR GHOICE \

- .o
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" The story continues on all three pages; The reader chooses the

-

episode that{tnterests him, and sk1ps the other two. When the reader

T

comp1etes the' episode that 1nv01ves €ither a flying lizard or a streak of o
l1ghtn1ng or a pyramid, he is aga1n given three cho1ces So again.he skips )
some pages and reads the next ep1sode of his choice. The comprehens1on
questions at the end of the story are keyed to the pages rnad

. Branched f1et10n offers readers a cho1ce in plot direction, and this
“ element of choice’ seems to appeal to reluctant readers and st1mu1ate the r
creat1v1ty. Accord1ng to studies by Craw]ey (1978) and McDaniel (1979)

brandhed stories also have a positjve effect on the attent1veness, interest,

. + s ‘ - . ) .
and comprehension of remedial readers. Their format promotes creative
reading, e -7

- . . :
Pantomime ana Creative Dramatics . p

*

' Pantom1me pract1ce enables remedfa] readers to deve1op their powers of

creat1v1ty, to use body. English for prOJect1ng certain 1deas, to gain con-

.'f?1dence about doing th1ngs in front of a group, "and to "act out" new words ,

synenyms, antonyms, homonyms, etc. To helpf;Bur remedial reade?s 1oosen up
for‘pantom;ne, have them §tand 1n circles of f1ve“ Then say, “fnag1ne that\
sonkone has placed a sphere 1n the center of your c1rc1e In s1lance, do
things with the:sphere.." . _ . . . ." .

© After a m1nute of this act1vu¢y, stop and Q1scuss what has happened

See if each person in the circle understood what everyone else was do1ng

with the sphere.

»

Then say, " How pretend that you can ma%e the°sphere 1nto anyth1ng you

’ 1mag1ne. 'Use your hands to shape it into what you v ¢ it to be. Then, ir

silence, pass 1t to the person next to yeu in the c1rc1e. ‘That  person must
' 0
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? . q
indicate,tbﬂyeu by his handling of %t that‘he #dderstands what you have

//maﬁelof it. If he cannot identify your object, you should break the silence

to ask if anyone else in the circle can help him. If nobody understood your

activity, you should explain what you made.. The person beside you then
shapes_your object ihtoﬁyhatever he.wants it to be and passes it on te the

next perscn."

) -
L)

) After>“veryone in the circle has participated, Stop again to discuss
what has happened. Find out what pantom1me clues best commyn1cated each ”
object. ‘ *

Another warm-up activity for panfomime is "Activities and Discom%érts".
Examples of -activities are walking, smimming, eating; sewing, kissing.
Examp]es of discomforts are an upset stomach, sieep1ness, an earache, thirst

a broken toe, or even harrassment by a pers1stent mosqu1to.

When you put together hQ/activity with a discomfort, you can get'an
v :

interesting.pantomime, such as eating spaghetti with an upset stomach, powring .
lemonade while a bee buzzes around.you, Zipping up 51acks that are too tight.‘
gett1ng dressed W1th a severe sunburn, or sitting on a wad of chew1ng gum,

Obviously the activity and the discomfort need-to match “Playing ‘
tehn{s against an opgonem} with bad breath" would be hard to pahtonﬁme.“

But "kissihg someone with bad breath" puts together the activitykand the

d1scomfort ) : , L - T

For "Activities with Discomforts" divide your class into groups of seven

-

or eight people. Each of these peop]e wi]] write an activity-with-discomfort
and wil) pass it to the person on his right. 'That persoh has to pantomime the

activity-with-discomrort for the group. Then any member of the group (other

than the one who wrote the activity) can guess what the pantom1mer is doing.

(Mounta1n, 1974) ' g . - .

L4 u s - . -
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Once your remedial readers get good enough at pantomime so that .

they can recognize &ach others‘charades, theyv can start using this creakive
.approach'on the word.;tudy part of the reading program. To promote thetr
understandirg of syndnyms you‘might‘say, "There are many words that' have .-
. meanings similar to the word yalg, We call these words synonyms of~galg.”.
Then bring forward & student who s good 4t pantomime and say, "I'm going
to show this student a‘wordcard with a synorym for Walk on it. She wi]f
then demonstrate the synonyn, and you will guess what 1t is.” .

Synonyms such as strut slink, shuffle, dash, sauhter and hobble

¥
create 1nterest1ng demonstrat1ons pﬁJvar1ous ga1ts. Some of your students'

— guesses may_Show as much creat1v1ty as your pantom1mer's démonstrations.
This same apprgach works well for releasi creativity:during)the
study of antonyms. You might show a pair of sZ:dentstthe_antonyms hot and
‘cold, and have them act out the words for the class to guess. If your remedial

readers are sufficiently creative, they can a]so convey pairs of homonyms
\

: such as rain and reign through pantomime.

It's handy 1T_y§u, as a remedial reading teacker, are good at charades,
since pantomime offers you a nov*?yway of presanting the new vocabulary for
a story. If you act'out some of the words for your students to guess before
you wr1te the new vocabulary list on the board, you'll be serving as a model
“of creative approaches. . v,

. ) Through creat1ve dramatics, you can get 1ots‘of classroom mileage from
popu;ar ballads, such.as Kenny Rogers "Coward of the County". After students
listen to the words and then read along, they can act out the story. After

. they have recreated the story in their own words in their treative dramatics

scefes, they are ready tg write their dramas based on the ballad. Finally,

/
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. -»in accordance with the language experience approach, they read what they

» .

hfve written. fheir success in this creative endeavor bolsters their
self-images (Dee&s; 1981).

Through c]assroom use of inventiveness games, branched fiction,
pantomime and creative dramatics, yoy Eah make your remedial readers

‘feel as creative as Edison -- whjch is enough to makéiyou

A

say Eureka.

¢

- 11
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